Rationale and Research for the Marking & Feedback Policy
(introduced to the Upper School in September 2021)

Terminology

For the purposes of this document, 'feedback' encompasses either written or verbal modes of communicating with the children
we teach on aspects of their work.
Why is the Marking Policy being updated?

The new Marking and Feedback Policy recognises the fundamental importance of continuing to build coherency in
●

the quantity of feedback within and between subjects

●

the quality of feedback within and between subjects

●

the frequency of feedback within and between subjects

and recognises also that feedback is only truly effective if our children are provided with opportunities to engage meaningfully
with it, whether the feedback takes a written or verbal form.
It is also recognised that
●

some subjects have traditionally embraced burdensome marking practices which need to be examined

●

traditional marking practices (for example, providing written feedback for every child) comes with a significant
opportunity cost: for example, an hour invested in providing feedback in this manner to children might be better
invested in enhancing one's own subject knowledge

●

traditional approaches to marking, such as providing comment-based written feedback are not supported by evidence
and, as such, the provision of such feedback needs to be reviewed. Please see the accompanying 'Rationale and
Research' document.

In addressing these issues, the policy encourages teachers to provide feedback that follows these principles
1.

it is timely - in that it is given at the point of need, usually during the lesson

2.

it is easy to understand, record and react to by the child

3.

it is specific and relates to the key objectives and concepts of the lesson

4.

it can be acted upon by the child because time has been made for meaningful response

5.

it is more child-led: feedback should encourage the child to think for themselves.

What does the research say about traditional marking and feedback practices?

The Education Endowment Foundation reported in 2016:
The quality of existing evidence focused specifically on written marking is low. This is surprising and concerning bearing
in mind the importance of feedback to pupils’ progress and the time in a teacher’s day taken up by marking. Few largescale, robust studies, such as randomised controlled trials, have looked at marking. Most studies that have been
conducted are small in scale and/or based in the fields of higher education or English as a foreign language (EFL), meaning
that it is often challenging to translate findings into a primary or secondary school context or to other subjects.1
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What does this finding mean for the Prospect House Feedback Policy?

A move away from written marking, as there is no evidence to suggest that it is a better investment of a teacher's time, than,
for example, developing better resources or enhancing one's own subject knowledge, or providing directed and timely verbal
feedback.
While simple ‘acknowledgement marking’, or the provision of a short comment such as ‘good effort’ may have been
commonplace in the past, it is likely that these forms of marking could be reduced without any negative effect on student
progress [...] moving to a form of selective marking could substantially reduce marking workloads.2
What does this finding mean for the Prospect House Marking & Feedback Policy?

●

A move away from acknowledgement ('tick and flick' or generic laudatory comments) marking

●

A move towards creating specific conditions for providing written feedback, such as for assessments in English (see
English Marking & Feedback Policy).

The table below summarises the various approaches to feedback as examined by the EEF in their 2016 report3, which can be
separated into seven different sections. The extracts highlighted in bold are particularly pertinent.
Aspect of

What the research says

feedback

Colour indicates the strength of research evidence: green = strong, orange = moderate, black = absence
of evidence

Grading

·

Awarding grades alongside comments has a positive long-term effect on girls but a negative
long-term effect on boys (probably as girls underestimate their capabilities so the grade has a
motivating effect).

·

Both high- and low-attaining pupils are less likely to act on feedback if grades were awarded
alongside comments.

Correctness

·

Providing the correct answer to mistakes (something a student can do, and does normally do
correctly, but has not on this occasion) is no more effective than not marking at all.

·

Where errors (something a student has not mastered or has misunderstood) are made students
should be reminded of the rule or given a hint or question which can lead them to correct
answer.

·

There is no difference between the effectiveness of coded or uncoded feedback, providing the
pupils understand what codes mean.

Thoroughness

·

There is no evidence that acknowledgment marking (tick and flick), generic praise or praise not
seen to be genuine has any impact on progress.

·

Offering information on how pupils should improve their work is more beneficial than simply
marking work as right or wrong.

·

‘Selective’ marking (where all types of errors within a limited section of work are marked) has a
positive effect, whilst minimising teacher workload.
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Pupil responses

·

Pupils do not engage with and find it hard to act upon feedback given, and pupils value the
opportunity to respond to feedback. However, how this time is used is crucial to its effectiveness.

Creating a

·

Pupils who receive mid-project written feedback are more likely to act on it and view it as helpful.

·

The use of teacher questions in feedback helps to clarify understanding and stretch pupils.

dialogue

Engaging in a dialogue also leads pupils to become more reflective about their work and helps
those who do not understand the feedback they have been given.
·

There is no evidence that written dialogue is preferable to verbal dialogue.

·

There is no evidence that acknowledgement steps in either dialogic or triple impact marking will
promote learning.

Targets

·

Specificity of feedback is a key determinant of its impact on performance.

·

Short term targets are more effective than longer-term goals.

·

Targets are more effective when pupils are working towards a small number of targets at any
given time.

·

Teachers tend to overestimate the degree to which pupils understand targets and success
criteria, which may act as a barrier to improvement.

Frequency and
speed

·

Next lesson feedback has a positive impact on students’ progress compared with slower
feedback (but effect of positive impact has not been measured).

What does this finding mean for the Prospect House Feedback Policy?

●

A move away from acknowledgement ('tick and flick' or generic laudatory comments) marking

●

A move away from any type of dialogic marking

●

A move towards providing types of selective feedback which focus on a small part of the child's work

●

A move towards providing mid-project feedback - in class, for example

●

A move towards creating specific conditions for providing specific written feedback, such as for assessments in English
(see English Feedback Policy)

●

A move towards providing opportunities for children to engage with the key questions of a lesson sequence either at
the end of that lesson sequence, or at the start of the subsequent lesson sequence (a view also shared by Rosenshine see below).

A Government report of 2016 - Eliminating unnecessary workload around marking - stated:

The time taken to mark does not always correlate with successful pupil outcomes and leads to wasted teacher time.
Examples of disproportionate marking practice include: extensive comments which children in an early years’ class are
unable to read, or a written dialogue instead of a conversation. If teachers are spending more time on marking than the
children are on a piece of work then the proportion is wrong and should be changed.4
What does this finding mean for the Prospect House Feedback Policy?

●

A move away from written marking as there is no evidence to suggest that it enhances outcomes

●

A move towards making sure that the provision of feedback is always more work for the child than the teacher.

and
[...] marking – providing written feedback on pupils’ work – has become disproportionately valued by schools and has
become unnecessarily burdensome for teachers. There are a number of reasons for this, including the impact of
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Government policy, what has been promoted by Ofsted, and decisions taken by school leaders and teachers. This is not
to say that all marking should be eliminated, but that it must be proportionate.5
What does this finding mean for the Prospect House Feedback Policy?

A move towards recalibrating how we assess teacher quality (which is often done by reviewing how much written

●

feedback they have provided)
A move towards removing the need teachers feel to provide extensive written feedback for audit audiences such as

●

parents and leadership.

Barack Rosenshine stated in his 2012 Principles of Instruction6

Begin a lesson with a short review of previous learning: Daily review can strengthen previous learning and can lead to
fluent recall.
Research findings
Daily review is an important component of instruction. Review can help us strengthen the connections among the material
we have learned. The review of previous learning can help us recall words, concepts, and procedures effortlessly and
automatically when we need this material to solve problems or to understand new material. The development of expertise
requires thousands of hours of practice, and daily review is one component of this practice.
What does this finding mean for the Prospect House Feedback Policy?

A move towards providing opportunities for children to engage with the key questions of a preceding lesson

●

sequence, in response to teacher feedback. This requires the teacher to have checked the work produced by the
children.
What is being done and said by leading practitioners in other schools and institutions?
Joe Kirby stated in 2015

Written marking takes up huge amounts of teachers’ time. If the average teacher marks for just over 5 hours a week, that’s
200 hours of marking a year. In a secondary school of 100 teachers, that’s 20,000 hours of marking. Written marking is
non-renewable: it’s a one-off. Each written comment I put in a pupil’s book only impacts once on that one pupil. What
else could we do with that 20,000 hours, that would impact more positively on future pupils and other teachers? Marking
has a very low ratio of impact-to-effort, and a very high opportunity cost.7
What does this finding mean for the Prospect House Feedback Policy?

A movement away from providing written feedback (expressed either as a symbol or in a comment), except in very specific
circumstances (for example, when marking assessments in English) because
●

it is single-use: it can only be given to one child

●

it is time consuming if it is repeated for every child

●

written feedback is often given after the point of need (i.e in the classroom as the work is being done).

●

There may be better uses of the time one would spend given written feedback (for example, developing better lessons
resources; enhancing one's own subject knowledge).
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Adam Boxer stated in a 2020 blog, when reflecting upon his own departmental policy8
●

Teachers are expected to monitor and check their students’ work in class as they practice.
[the implication here being that children receive 'on the spot' feedback].

●

Teachers are expected to sample student responses in whole class review once students have finished their work.
[the implication here being that teachers circulate during lesson, and provide feedback using student exemplars either
during the lesson or in a subsequent lesson].

What does this finding mean for the Prospect House Feedback Policy?
●

A move towards providing more mid-project feedback - in class, for example, and at the point of need

●

A move towards providing opportunities for children to engage with the key questions of a preceding lesson sequence,
in response to teacher feedback. This requires the teacher to have checked the work produced by the children.

and in a 2018 Governors' report
In terms of marking specifically, there is very limited direct evidence. A recent EEF report (2016) concluded that, “The
quality of existing evidence focused specifically on written marking is low”.9
and
There is no alternative conclusion but to therefore assert that any marking policy is based on no evidence at all [...] we
have no way to know if it promotes or hinders learning.10
What does this finding mean for the Prospect House Feedback Policy?

A move away from written marking as there is no evidence to suggest that it
●

enhances outcomes

●

is a better investment of a teacher's time, then, say, developing better resources or enhancing one's own subject
knowledge, or providing directed and timely verbal feedback.

and that, when considering the commonly used proxies schools apply when evaluating teacher quality
Marking has become one such proxy. The student’s book has become a proxy for their learning and the marking in it has
become a proxy for the teacher’s quality. Because of the lack of evidence surrounding marking as a useful proxy of
anything (other than compliance with school policy), the Government workload document [2016] states:
“[marking] is serving a different purpose such as demonstrating teacher performance or to satisfy the requirements of
other, mainly adult, audiences. Too often, it is the marking itself which is being monitored and commented on by leaders
rather than pupil outcomes and progress as a result of quality feedback.11
What does this finding mean for the Prospect House Feedback Policy?

A move towards
●

Recalibrating how we assess teacher quality (which is often done by reviewing how much written feedback they have
provided)
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●

Removing the need teachers feel to provide extensive written feedback for audit audiences such as parents and
leadership.

The table below - showing Rosenshine's Principles in action - indicates where opportunities for feedback can be introduced
within the context of a lesson or a sequence of lessons.

Note how
●

each lesson begins with recall

●

it is critical that the teacher circulate in order to address misconceptions.

Links
https://readingallthebooks.com/2016/03/19/giving-feedback-the-michaela-way/

